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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Langley Park Primary 
School 

Number of pupils in school  336 

Proportion (%) of pupil premium eligible pupils 8% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are 
recommended) 

2021 - 2024 

Date this statement was published 22.11.2021 

Date on which it will be reviewed 22.11.2022 

Statement authorised by S Kluzek 

Pupil premium lead P Browne 
N Wickenden 

Governor / Trustee lead G Wright 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £20,175 

Recovery premium funding allocation this academic year £2900 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£23,075 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our aim is to provide all children with access to quality first teaching so that they can 

learn, progress and achieve their potential, irrespective of the different starting points 

they have or the wider contextual challenges they may face.  

In order for us to narrow the national attainment gap between disadvantaged pupils 

and their peers and improve the life chances of all pupils, we set out four main aims we 

want to achieve over the next three years: 

• A continued commitment to training and developing the teaching skill set of all 

adults who work with children. By achieving this, all staff will continue to improve 

and reflect on their practice whilst all children will have the opportunity to 

accelerate their learning progression.  

 

• To prioritise mental wellbeing and support for all pupils within the school so that 

they are able to self-regulate and manage their wellbeing. 

 

• To monitor and encourage our disadvantaged pupils to make use of the wider 

extra-curricular offering so that their development is well-rounded and 

aspirational.  

 

• To raise the profile of our disadvantaged pupils across all members of our 

school community so that there is an exceptionally high level of care and 

accountability for this group of potentially vulnerable learners. 

In meeting these aims, we will look at the needs of our disadvantaged pupils as a 

whole to find commonalities whilst also providing targeted support for the specific 

needs of individuals.  We will be diagnostic in our assessments so that all points 

actioned are not only based on rigorous research evidence, but are also tailored to the 

specific needs of our children. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils indicate that the 
majority of our pupils begin reception with underdeveloped oral 
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language skills and vocabulary. This is most significant among our 
disadvantaged pupils and remains steady from Reception through to 
KS2. 

Reception baseline for ‘listening, attention & understanding’ and 
‘speaking’ : 

2019 baseline – DA pupils 75% below / Non-DA 56% below 
2020 baseline – DA pupils 50% below / Non-DA 18% below 

2021 baseline – DA pupils 75% below / Non-DA 54% below 

2 Assessments, observations, and discussions with pupils suggest 
disadvantaged pupils generally have greater difficulties with reading 
than their peers. This negatively impacts the potential progress they 
could make as writers. 

3 Internal assessments and monitoring indicate that the majority of pupils’ 
writing attainment is below the expected standard for their year group, 
including disadvantaged children.  

On entry to Reception class in the last 3 years, between 50 - 60% of our 
disadvantaged pupils arrive below age-related expectations compared 
to 30% of other pupils. Internal monitoring shows that this gap begins to 
close between DA and non-DA peers as pupils move through the school 
however further accelerated progress can be made to close this.  

 

4 Observations, assessments (including Boxall) and discussions with 
pupils and families show that disadvantaged pupils need  further 
support for their holistic development and mental wellbeing.  

5 Whole school attendance is above national average however 52% of 
our disadvantaged pupils achieve an attendance score below this.  

 

Approximately 30% (7 children) of disadvantaged pupils have been 
‘persistently absent’ compared to 14% of their peers during that period. 
Our assessments and observations indicate that absenteeism is 
negatively impacting disadvantaged pupils’ progress. 

6 Building supportive and trusting relationships with families of 
disadvantaged pupils so they can access the support and wider 
opportunities available to their children.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language skills 
and vocabulary among all 
pupils.  

 

Pupils are able to articulate themselves 
confidently using age-appropriate vocabulary.  

Assessments, observations and discussions with 
pupils show that all pupils make significant 
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progress in their spoken language development, 
in particular, the disadvantaged pupils.  

Disadvantaged pupils develop a 
love for reading and make rapid 
progress.  

Discussions with disadvantaged pupils show an 
improved attitude towards reading. Assessments 
and observations indicate significantly improved 
reading skills among disadvantaged pupils. This is 
evident when triangulated with other sources of 
evidence, including book sampling (reading 
records, guided reading) and ongoing formative 
assessment. 

Improved writing progress and 
attainment for all pupils, 
including disadvantaged pupils. 

KS2 writing outcomes in 2024/25 show that more 
than the majority of pupils met the expected 
standard. Disadvantaged pupils make accelerated 
progress in Writing.  

Disadvantaged pupils access 
the opportunities and support 
available so their mental 
wellbeing and wider 
development is in line with their 
non-disadvantaged peers.  

 

 

100% of disadvantaged pupils access the 
following: 

- Enrichment activities to provide new 
experiences and raise their aspirations 

- Educational visits to support their learning and 
overall development 

- Extra-curricular activities (music, sport) 

- High level pastoral care to raise self-esteem  

To achieve and sustain 
improved attendance for all 
pupils, particularly our 
disadvantaged pupils. 

 

 

Sustained high attendance from 2024/25 demon-
strated by: 

• the overall absence rate for all pupils being no 
more than 4.5% (96.5% NA) 

• the percentage of disadvantaged pupils with 
attendance below the national average signifi-
cantly reduces from 50% to 20% 

• the percentage of all pupils who are 
persistently absent being below 5% and the 
figure among disadvantaged pupils being no 
more than 10% lower than their peers. 

Supportive and trusting 
relationships established with 
families so that their children 
thrive with all the opportunities 
available to them in school.  

 

 

Families are confident on what additional opportu-
nities are available to them and they seize these, 
for the benefit of their children, and their family. 

Families know who to contact if they need sup-
port.  
Families know how to support their child’s educa-
tion in the most effective way so their children can 
meet their full potential. 
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Activity in this academic year 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 8,000 

Activity Evidence that supports this approach Challen
ge 
number
(s) 
addres
sed 

CPD on 
mastery 
learning 
approaches  

 

 

Mastery learning aims to ensure there is further depth and 
breadth to pupils’ understanding. This allows pupils to acquire 
a very secure level of knowledge and understanding which they 
can further build on. Furthermore, there is a less pronounced 
‘gap’ between those who ‘get it’ and move on and those who 
need further time to consolidate their learning. Narrowing this 
gap in the classroom ensures that self-esteem remains high 
amongst all pupils. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/mastery-learning  

1, 2, 3 

Dialogic 
teaching 
techniques to 
improve 
children’s 
oracy and 
opportunities 
for future 
learning. 

 

 

 

 

 

 

Immersing children in language rich classrooms, with high-
quality dialogue and direct teaching of vocabulary is essential 
for children to develop the oracy skills they need which 
influence so many other aspects of their future learning. In 
particular, disadvantaged children need to be considered a 
priority within this to maximise their language exposure and 
development in order to close the ‘language gap.’  

 

The Reading Framework, Teaching the foundations of Literacy, 
Department for Education July 2021 

https://assets.publishing.service.gov.uk/government/up-

loads/system/uploads/attachment_data/file/1000986/Read-

ing_framework_Teaching_the_foundations_of_literacy_-_July-

2021.pdf  

 

Improving children’s learning by improving the quality of 
classroom talk, EEF 
https://educationendowmentfoundation.org.uk/projects-and-
evaluation/projects/dialogic-teaching  

 

The early catastrophe: The 30 million word gap by age 3’ Hart 
B and Risley TR https://www.aft.org/ae/spring2003/hart_risley    

1, 2, 3 

Diagnostic 
assessment in 
phonics and 
explicit training 
for all staff 

Diagnostic assessment of phonics will inform planning so that 
the teaching and learning support all groups of learners. 
Practise and mentoring/coaching will embed these skills so all 
staff feel confident in the effective teaching and learning of 
phonics.  

1, 2, 3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1000986/Reading_framework_Teaching_the_foundations_of_literacy_-_July-2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1000986/Reading_framework_Teaching_the_foundations_of_literacy_-_July-2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1000986/Reading_framework_Teaching_the_foundations_of_literacy_-_July-2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1000986/Reading_framework_Teaching_the_foundations_of_literacy_-_July-2021.pdf
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://www.aft.org/ae/spring2003/hart_risley
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https://educationendowmentfoundation.org.uk/public/files/Diagn
ostic_Assessment_Tool.pdf  

 

Raising the 
profile of 
reading across 
the school and 
increasing 
further the 
opportunities 
for children to 
read in a 
variety of 
forms: 
independent, 
1:1, partner, 
group, whole 
class. 

 

 

 

It is widely acknowledged that developing confident readers is 
the gateway to all future learning and therefore, future success. 
There is an evidence base which suggests the more children 
read, the better their vocabulary and comprehension, which 
gives them an advantage which carries on throughout their 
lives.  

 

The Reading Framework, Teaching the foundations of Literacy, 
Department for Education July 2021 

https://assets.publishing.service.gov.uk/government/up-

loads/system/uploads/attachment_data/file/1000986/Read-

ing_framework_Teaching_the_foundations_of_literacy_-_July-

2021.pdf  

 

The ‘Matthew effect’: In reading, the rich getter richer and the 
poor get poorer 
Merton RK (1968). 
https://childrenofthecode.org/library/refs/mattheweffect.htm  

1, 2 

Writing: 

Talk for writing 
masterclass 

 

Spelling 
workshops 

 

 
 

 

 

The evidence from this research base states that children in 
dialogic teaching schools, where classroom talk is emphasised 
as a medium for learning, made two additional months 
progress in English and science, and one additional months 
progress in maths, compared to children in control schools, on 
average. Children in receipt of FSM made 2 additional months 
progress in English, Maths and Science compared to FSM 
children in control schools. 

 

Improving children’s learning by improving the quality of 
classroom talk, EEF 
https://educationendowmentfoundation.org.uk/projects-and-
evaluation/projects/dialogic-teaching  

 

1, 2, 3 

Teacher triads 
(collaboration) 

Training is one aspect of improving standards but research 
states that this is just the beginning of the journey. Teachers 
need mentoring/coaching and further collaboration so that can 
practise new skills they acquire and can embed these in their 
quality first teaching. Evidence suggests this will have a 
positive impact on driving standards.  

 

https://scholarship.excellencegateway.org.uk/sites/default/files/
2018-06/Rhonda%20Lobb%20-
%20TLC%20guidance%20document.pdf  

1, 2, 3 

Insight analysis 
training to 
inform teaching 
and learning  

Gaining a class, year group, phase and whole school overview 
of where there may be trending ‘gaps’ in pupil progress and 
attainment allows planning and intervention work to be tweaked 
so that targeted individuals/groups can get the support they 
need to make accelerated progress. 

1, 2, 3 

https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1000986/Reading_framework_Teaching_the_foundations_of_literacy_-_July-2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1000986/Reading_framework_Teaching_the_foundations_of_literacy_-_July-2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1000986/Reading_framework_Teaching_the_foundations_of_literacy_-_July-2021.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1000986/Reading_framework_Teaching_the_foundations_of_literacy_-_July-2021.pdf
https://childrenofthecode.org/library/refs/mattheweffect.htm
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/dialogic-teaching
https://scholarship.excellencegateway.org.uk/sites/default/files/2018-06/Rhonda%20Lobb%20-%20TLC%20guidance%20document.pdf
https://scholarship.excellencegateway.org.uk/sites/default/files/2018-06/Rhonda%20Lobb%20-%20TLC%20guidance%20document.pdf
https://scholarship.excellencegateway.org.uk/sites/default/files/2018-06/Rhonda%20Lobb%20-%20TLC%20guidance%20document.pdf
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Research evidence shows that using this data analysis to 
group pupils by attainment can have a positive impact of pupil 
progress by adding, on average, 2 months additional progress. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/within-class-attainment-
grouping  

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £ 10,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

DA poetry 
performance 
club  

The average impact of Oral language interventions is 
approximately an additional six months’ progress over 
the course of a year. Some studies also often report 
improved classroom climate and fewer behavioural 
issues following work on oral language. Approaches that 
focus on speaking, listening and a combination of the 
two all show positive impacts on attainment. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/oral-language-
interventions  

1, 2, 3, 4, 6 

Reading 
mentors / 
Learning 
mentors 

 

Phase reading 
group 
(Recovery 
premium 
funding) 

Children who read daily (or who are read to daily) will be 
exposed to a wider range of vocabulary and will strengthen 
their language skills and understanding more than children 
who do not read daily.  

Research shows that a child who reads/or is read to daily 
will hear approximately 290,000 more words by age 5 than 
those who do not regularly share books with an adult.  

 

When Children Are Not Read to at Home 
Journal of Developmental & Behavioral Pediatrics, 2019;  
Jessica A. R. Logan, Laura M. Justice, Melike Yumuş, 
Leydi Johana Chaparro-Moreno.  

1, 2, 3, 4, 6 

Books: 
developing a 
home library 
and individual 
classroom 
libraries  

Research evidence shows that children who are 
engaged in reading are much more likely to attain higher 
and enjoy the process of reading. Making sure children 
become engaged with reading is one of the most 
important ways to make a difference to their life 
chances, whatever their socio-economic background. 
One way to motivate children to continue reading is to 
ensure they have depth, breadth and variety of choice in 
reading material.  

 

 21st-century readers: Developing literacy skills in a 
digital world’ Paris: OECD, (2021) 

1, 2, 3, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/within-class-attainment-grouping
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/within-class-attainment-grouping
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/within-class-attainment-grouping
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions


 

8 

https://www.oecd.org/publications/21st-century-readers-
a83d84cb-en.htm  

Priority to 
ELSA and FLO 

Children who experience poor mental health will be less 
able to access learning and support in school, in order 
for them to reach their full potential. Referring back to 
Maslow’s hierarchy of needs, it is clear that children 
need to feel safe and they need to have a sense of 
belonging and self-esteem if they are to be motivated to 
achieve.  

 

https://www.natcen.ac.uk/news-media/press-
releases/2021/july/children-with-poor-mental-health-
three-times-as-likely-not-to-pass-five-gcses/  

 

A Theory of Human Motivation, Psychological Review 
journal, Abraham Maslow,1943  

1, 4, 5, 6 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 5,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addresse
d 

Embedding 
principles of good 
practice set out in 
the DfE’s 
Improving School 
Attendance 
advice. 

Identified 
members of staff 
working alongside 
the FLO and DA 
leads to ensure 
support is tailored 
and purposeful.   

Research shows than attendance is an important 
indicator of pupil performance: children who have higher 
attendance rates generally have higher rates of progress 
and attainment. For example: children who have an 
attendance rate of 85%, this equates to 30 days off 
school each year which means the children have reduced 
learning opportunities.  
Tailoring the support offered to each family, based on 
their needs, will aim to remove potential barriers to their 
child’s education and thus improve attendance.  

 

https://nces.ed.gov/pubs2009/attendancedata/chapter1a.
asp  

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/supporting-parents  

5, 6 

Communication 
channels to 
develop parental 
links for 
disadvantaged 
families: 
workshops, 
website etc 

Parental engagement has a positive impact on average 
of 4 months’ additional progress for pupils. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/parental-engagement  

6 

Disadvantaged 
pupils gaining 
priority access to:  

Providing children with a variety of enrichment activities 
is likely to have a positive impact on their holistic 
development as it may give them access to a new skill or 
opportunity they may not have been exposed to 

All 

https://www.oecd.org/publications/21st-century-readers-a83d84cb-en.htm
https://www.oecd.org/publications/21st-century-readers-a83d84cb-en.htm
https://www.natcen.ac.uk/news-media/press-releases/2021/july/children-with-poor-mental-health-three-times-as-likely-not-to-pass-five-gcses/
https://www.natcen.ac.uk/news-media/press-releases/2021/july/children-with-poor-mental-health-three-times-as-likely-not-to-pass-five-gcses/
https://www.natcen.ac.uk/news-media/press-releases/2021/july/children-with-poor-mental-health-three-times-as-likely-not-to-pass-five-gcses/
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://nces.ed.gov/pubs2009/attendancedata/chapter1a.asp
https://nces.ed.gov/pubs2009/attendancedata/chapter1a.asp
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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- enrichment 
opportunities  

- music lessons 

- Trips and 
visits 

 

previously. Furthermore, evidence suggests that 
enriching the curriculum with further learning 
opportunities beyond the classroom will have a positive 
impact on overall attainment. The EEF study below 
suggests this impact could be up to 3 months progress, 
and therefore could positively contribute to closing the 
attainment gap for disadvantaged pupils.  

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/arts-participation  

Access to extra-
curricular sports 
clubs 

Physical activity has important benefits in terms of health, 
wellbeing and physical development. In addition to this, 
there is some evidence that involvement in extra-
curricular sporting activities may increase pupil 
attendance and retention. By providing physical activities 
free of charge to our disadvantaged pupils, we aim to 
give this particular group of pupils access to these 
benefits and opportunities that might not otherwise be 
available to them. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/physical-activity  

4,6 

Before and after 
school club to 
support specific 
disadvantaged 
families  

Providing wrap around care to identified families who 
need the additional support positively impacts the mental 
health and wellbeing for members of the family. Children 
are provided with a breakfast/after school snack and are 
given a calm and routine start to the beginning/end of 
their day.  

5,6 

Contingency fund 
for acute issues 

Based on our experiences and those of similar schools to 
ours, we have identified a need to set a small amount of 
funding aside to respond quickly to needs that have not 
yet been identified. 

All 

 

Total budgeted cost: £ 23,000 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Attainment and progress: 

At our first Autumn term review of the PP spend, it became clear that the measures we had put 

in place to support our disadvantaged (DA) pupils throughout the academic year needed to 

adapted, given the fact that with school closures, this was going to be another atypical year. 

Combining the knowledge of our own assessments and observations, with research evidence 

findings (EEF), we knew that school closures have a negative impact on pupil progress, most 

notably amongst our DA pupils. Research also showed us that one of the most effective ways 

to accelerate pupil progress is to introduce small group tuition (EEF). In light of this, we offered 

1:3 group tuition for all DA pupils, led by the child’s class teacher, focusing on the area 

identified as needing most support following our diagnostic assessments: writing.  20 out of our 

23 DA pupils accepted the tuition place. Careful planning with clear foci meant that these 

sessions had a positive impact on pupil progress: 74% of our DA pupils achieved their writing 

targets, despite the disruption to their learning throughout the year. Examples of accelerated 

progress could be found in Writing in Year 2 and Year 3: 67% of DA pupils in Yr2 made 

accelerated progress compared to 22% of non-DA peers. In Yr3, 100% of DA pupils made 

accelerated progress compared to 76% of non-DA pupils. Following this success, we aim to 

run a similar intervention this year, focusing on oracy, which is detailed as the performance 

poetry group above. 

Members of SLT and phase leaders were all assigned a DA ‘reading buddy’ to further enhance 

that pupil’s love for reading and development of skills. Pupil voice surveys showed that 100% 

of DA pupils enjoyed their reading sessions and teachers noted improvements in confidence 

and self-esteem, particularly when reading aloud in class. Other positive outcomes from this 

initiative included enhanced engagement with parents reading daily with their children at home; 

improved use of the reading record to track between home and school engagement; the 

success of the ‘reading ladder’ making reading more visible and thus celebrated within the 

classroom; further reading material made available in each classroom to ensure a rich and 

diverse variety of texts (as the whole school library was no longer able to be a shared space 

due to ‘bubbles’). 

Another amendment that was made to the DA spend, in light of school closures, was the 

purchasing of CGP books – targeted to the needs of the individual pupils – to supplement the 

home learning offer. ‘Blended learning’ parent workshops held virtually ensured parents were 

confident on how to use these books to support their child. Parent feedback showed these 

books benefitted home learning in many ways: they provided a structure to follow without 

needing access to the internet or a printer and answers at the back of the book enabled instant 

and accurate feedback. As a result, progress amongst our disadvantaged pupils was positive: 
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100% of DA pupils made expected progress across all core subjects in KS1 and Yr3 (In Yr4, 

100% of DA pupils made EXP progress in Maths only). 

Attendance: 

Monitoring the attendance levels of our DA pupils showed us that the vast majority (68%) 

achieved an attendance figure in line or above the national average. 32% achieved an 

attendance percentage below the national average: 3 of these are persistent absentees. This 

continues to be a focus this year. 

Mental health and wellbeing: 

Given the disruption to the year the children experienced, we were keen to help children 

identify and begin to regulate their own emotions. Introducing the ‘zones of regulation’ for all 

pupils and monitoring its effectiveness, with a focus on DA pupils, showed that pupils 

developed confidence throughout the year in articulating how they feel (according to the zones) 

and understanding what strategies to use to move between zones. In addition to this, 3 DA 

pupils received on-going ELSA support throughout the year which contributed positively to their 

mental health and wellbeing.  

Pupil and teacher feedback evaluating the enrichment opportunities (for example: body 

percussion workshop, dancing taster sessions: rumba, latin and ballroom) were received 

extremely positively; the sessions contributed to the positive wellbeing of all members of the 

school community and 100% of DA pupils were involved.  A number of DA pupils went on to 

join the dancing after school club also. 

Our DA pupils were given priority free-of-charge places to Summer term clubs. 85% of pupils 

accepted these places and a large proportion have continued attending the same club this 

academic year. Teacher and parent feedback state the impact this has on raised levels of self-

esteem. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

N/A  
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Further information (optional) 

Additional activity 

An overarching priority we are focusing on as a school is the delivery of quality-first 

teaching within each and every classroom. We know that high quality teaching is the 

best way to accelerate progress for all pupils, within which the DA pupils benefit and 

are monitored closely. Therefore, in addition to the measures that are put in place in 

our strategy document, there will be further initiatives used to supplement our profes-

sional development offer to all staff. This will include: 

• The use of ‘Iris connect’: video-enabled professional development for all mem-

bers of teaching staff. Teachers are able to gain a dual video view of their teach-

ing and use this as a tool for driving professional reflection, collaboration and 

continual improvement.  

As we are a growing school, this year we have introduced the role of the Family Liaison 

Officer (FLO). Working alongside the DA leads and members of SLT, the introduction 

of this role will be key in supporting families further, in particular, focusing on attend-

ance, signposting and securing outside agency support and achieving the funding sta-

tus of PPG for families who are eligible.   

Planning, implementation, and evaluation 

In planning our strategy aims for next three years, we looked at a number of reports, 

studies and research papers about effective use of pupil premium, the impact of disad-

vantage on education outcomes and how to address challenges to learning presented 

by socio-economic disadvantage. We reviewed research studies about the impact of 

the pandemic on disadvantaged pupils and then spent time considering if the ‘national 

picture’ was also what we found in our school, considering pupil voice, teacher feed-

back, internal assessments and many more.  

We used the EEF’s implementation guidance to help us develop our strategy, and will 

continue to do so throughout the implementation of activities. The sections on ‘deliver’ 

and ‘sustain’ will be particularly useful to ensure the strategies we introduce are 

embedded and create a lasting impact (for example: initiatives through the teacher 

triads collaboration).   

We have put a robust action plan which supplements this strategy document, with clear 

mileposts for evaluation. Similar to last year, we will monitor/track the PPG spend and 

strategy regularly so that we can feel confident we are enhancing the education for our 

disadvantaged pupils and making a difference.  

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

